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Abstract 

Written, oral and online corrective feedback have become interesting topic for developing learners’ writing 

skills in a second or foreign language context. The study aims at discovering the correlation between 

Learners’ engagement and perception on the use of online tools towards Students’ writing. Determining 

students perception on online CF was also the main concern. Multiple correlation used for analyzing data 

collected from 150 respondents through questionnaires and academic writing test. The study reveals that 

coefficient correlation between learners’ Engagement and perception. is .996 and significant value 2-tailed 

is .000, which is greater than p-value .05. Furthermore, The Sig value of F change is.000, lower than the 

0.05 p-value threshold; the value R.996 which is higher than sig. 0.05. Hence, it is a considerable and an 

extremely high degree association between students' level of involvement and perceptions of students' 

essay writing abilities. Values of students’ perception in percentage distribution indicate the preference of 

online CF in terms of perceived usefulness, ease of use, self-efficacy and behavioral intention.  Further 

study may concern on multifactorial analysis for providing more comprehensive study. 

 

Keywords: Engagement, perception, online corrective feedback 

 

1. INTRODUCTION   

Written corrective feedback is an important process in developing learners' writing skill.  Writing 

paragraphs, essays and other academic texts are still challenging for undergraduate students in Indonesia. 

Such a problem is derived from many factors. However, one of the most pivotal ones is learners' 

engagement in teaching and learning process. Most of teacher is by no mean ignoring its importance for 

students' learning outcomes. In other words, the problem of students' writing is not solely on what to write 

and how to write, but how to create learning process much more engaging. 
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Many studies have been conducted on theoretical and practical bases of corrective feedback in 

SL/FL writing development. Oral and written corrective feedback researches have been over decades. As 

Ellis (2010) reveals the progression concern of oral CF encompass descriptive studies dealing with 

taxonomy of CF strategies (Allwright, 1975; Chaudron, 1977) to experimental studies focusing on the 

effect of CF strategies second language development (Roy Lyster, 2004). It differs from the progression of 

written CF which focus mainly on experimental studies regarding with the effect of written CF improving 

learners’ revision of original text (Fathman, A. K & Whalley, 1990) to the effect of WCF in terms 

grammatical accuracy used in a new piece of writing (Bitchener, 2008; Sheen, 2007). 

Current studies of written CF have contributed to theoretical and practical significance. Studies 

aimed at finding out the effectiveness of written CF in improving grammatical accuracy (Bitchener & 

Knoch, 2009; Farrokhi & Sattarpour, 2011; Sheen, 2007; Shintani & Ellis, 2015). The studies mainly 

focused on direct and focused WCF and found the treatment group outperform than control group. 

Meanwhiles, a number of studies focusing on perception and written CF (Ene & Kosobucki, 2016; Han, 

2017; Simard et al., 2015). These studies attempt to decipher teacher’s or students’ perception on providing 

WCF. The findings are student tend to WCF in a comprehensive way. 

Engagement, multifaceted construct is important because it is related to the interaction of cognitive, 

behavior and affective engagement.  Some research on written corrective feedback (henceforth WCF) and 

learners' engagement (Han, 2017; Han & Hyland, 2019a). Based on the previous studies, it is lack of 

research that examines such factors especially in English foreign language context like in Indonesia.  In 

addition, the challenge of providing feedback is dealing with effectiveness, saving time in improving 

learners' writing skill. It is caused by the quality of engagement students through the use of online tools, 

such as interactive sheets, short videos, Grammarly, Prowritingaid, and Quillbot. 

The development of writing choice is influenced by how learners' engagement to WCF given by 

teachers. For example, cognitive engagement requires learners to have literacy to the feedback provided. 

Then, how do they respond to feedback? Engagement can be questioning, revising or rewriting the text. 

Furthermore, the frequency and attitude of learners towards feedback will affect the extent to which they 

are motivated for the writing process. Few studies examine WCF and engagement but look at aspects of 

engagement partially. For example, just focus on researching cognitive engagement or behavior only.  
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This study aims at figuring out correlation between learners' engagement and Perception on the use 

of online tool towards corrective feedback. Furthermore, the study is to decipher learners' perception on 

online tools used in providing corrective feedback. 

A great number studies on written corrective feedback have been held for decades. Most of studies 

are mainly focused on the effectiveness of WCF on text revision and a new piece of writing (e.g. 

(Bitchener, 2008, 2009; Ellis et al., 2008; and others). Few studies address the impact of individual 

variations to WCF. For instance, learners’ engagement is very much influencing the effectiveness of 

corrective feedback 

Engagement has been one of the main aspects in teaching and learning process. It is a pivotal one 

that is under-researched. Few studies have been explored attempting to find out its effect and correlation 

with written corrective feedback. The effectiveness of WCF counts on individual and contextual factors. 

Such factors interact with engagement. Engagement is multifaceted dimension. As Ellis pinpoint 

engagement has to do with students' response and reaction encompassing cognitive, behavioral and 

affective factors (Ellis, 2010). 

A number of current studies reveals that learners are more deeply-engaged with WCF than others 

(e.g., Ferris, 2013; Zhang & Hyland, 2018). This is individual variations including innate characteristics 

such as proficiency (e.g., Qi & Lapkin, 2001; Zheng & Yu, 2018) and dynamic ones like motivation 

(Goldstein, 2006) and belief (Han, 2017). Learner characteristics such as competence (Lee, 2008), aptitude 

(Shintani & Ellis, 2015), and learner views (Storch & Wigglesworth, 2010) also have a role in mediating 

these differences in WCF involvement. 

Kormos (2012) also remarked that different people's motivations, backgrounds, and other 

circumstances moderate the extent to which second language writers make use of the chances presented by 

second language writing processes. However, there is currently a lack of research on the impact of certain 

learner traits in moderating learner engagement with WCF (Bitchener, 2012), and much less emphasis has 

been dedicated to learner beliefs (Rummel & Bitchener, 2015). 

In addition to influencing instructors' decision-making while offering WCF, learners' beliefs may 

also assist explain variances among learners' engagement with WCF and learning outcomes (e.g., 

(Bitchener, 2012; Ellis, 2010; Han, 2017; Han & Hyland, 2015, 2019a)  

Learner engagement with WCF is a multi-faceted phenomenon comprising of cognitive, behavioral, 

and emotive components. Cognitive engagement, as defined by (Ellis, 2010), is the degree to which 
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students actively process WCF and the extent to which they develop metacognitive and cognitive processes 

to aid in this processing. Behavioral involvement incorporates modifications prompted by WCF, as well as 

visible activities to create revisions (e.g., contacting others and online resources) and to internalize goal 

structures (e.g., maintaining an error record) (e.g., keeping an error log). Learners' emotional reactions to 

receiving, processing, and using WCF are all part of their affective engagement (Han & Hyland, 2015). 

Han (2017) makes an effort to probe the dynamic relationship between student beliefs and WCF 

participation. The results show that the interactions and conflicts between person-related beliefs, task-

related beliefs, and strategy-related beliefs moderate the relationship between these factors and learners 

'engagement. 

There is a reciprocal relationship between learner beliefs and learner engagement; for instance, when 

students acquire experience processing and utilizing WCF, their views about it might become more 

nuanced and well-grounded. 

By consistently exposing students to WCF, giving students numerous opportunities to revise their 

drafts over the course of a semester or semesters, providing explicit instruction for exploiting the language 

learning potential embedded in WCF, and encouraging constant reflections on beliefs and experiences, it is 

possible to foster the development of beliefs that are conducive to deep engagement with WCF. He finds 

that there is a two-way street between student belief and student participation. 

Caruso  (2019) held the study on the use of online tool for CF in second language learning. The 

study indicates that the online tools helped students have a better understanding of the importance of the 

feedback process and increased literacy in language learning strategies, which possibly enables them to 

make informed judgements about their learning [30]. In particular, the dialogic feedback process facilitated 

by the interactive coversheet made students more engaged and active participants, which can help them to 

reflect on their learning, and which can have an impact on the development of student understanding of 

their subject and their learning. 

Recent studies indicate a little research on learners' engagement, WCF and the use of online tools. 

Based on the relevant theories and current empirical research, this study aims at finding correlation 

between learners' engagement and perception the use of online tools on students' academic writing 

performance in increasing learners' engagement in providing WCF. 
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2. RESEARCH METHOD 

This study uses correlational research design i.e. multiple correlation, involving multiple variables; 

learners' engagement, WCF, and online tools as independent variables and Students' writing performance 

as the dependent variables. It is used to determine the degree of relations of the variables. The population 

are all students of English Department, FKIP University of Nahdlatul Wathan Mataram. 150 students are 

selected as the samples this study representing the population. 

The data are collected through questionnaires and test. The instrument consists of test and a number 

of questions in close-ended questionnaires. Questionnaires are used to get information on correlation of 

learners' engagement and Perception on the use of online tools toward corrective feedback. Meanwhile, test 

of academic writing provides information on students' writing performance. The data collected will be 

analyzed using SPSS. Multiple correlation analyses are used for analyzing the relationship of learners' 

engagement and students’ perception on CF. Furthermore, it is used for figuring out the degree of 

relationship in the form of predicting variable affecting learners; engagement and perception on CF 

mediated by online tools. 

In order to collect data for the study, students were asked to write essays and fill out questionnaires 

that covered their participation with and perceptions of the usage of online resources. For learners' 

engagement, It adopted (Caruso et al., 2019) and modified according to the purpose and the setting of the 

research. In order to address the students' perception, it adopted and adjusted measurement of perception 

(Al-Maroof et al., 2021), which includes perceived usefulness, perceives ease, perceived self-efficacy and 

behavioral intention on online corrective feedback. The Google form was utilized to disseminate the-  
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Table 1. Test validity and reliability 

No 

item 

r-

count 

r-

Table 

(148) sig. Criteria 

No 

item 

r-

count 

r-

Table 

(148) sig. Criteria 

CE1 .597
**

 0.159 0.00 valid PU01 .550
**

 0.159 0.00 valid 

CE2 .569
**

 0.159 0.00 valid PUO2 .514
**

 0.159 0.00 valid 

CE3 .652
**

 0.159 0.00 valid PUO3 .578
**

 0.159 0.00 valid 

CE4 .678
**

 0.159 0.00 valid PUO4 .586
**

 0.159 0.00 valid 

CE5 .671
**

 0.159 0.00 valid PUO5 .647
**

 0.159 0.00 valid 

CE6 .594
**

 0.159 0.00 valid PSE6 .545
**

 0.159 0.00 valid 

EE7 .718
**

 0.159 0.00 valid PSE7 .689
**

 0.159 0.00 valid 

EE8 .680
**

 0.159 0.00 valid PSE8 .675
**

 0.159 0.00 valid 

EE9 .739
**

 0.159 0.00 valid PEO9 .675
**

 0.159 0.00 valid 

EE10 .598
**

 0.159 0.00 valid PEO10 .624
**

 0.159 0.00 valid 

BE11 .629
**

 0.159 0.00 valid PEO11 .563
**

 0.159 0.00 valid 

BE12 .631
**

 0.159 0.00 valid BIO12 .618
**

 0.159 0.00 valid 

BE13 .666
**

 0.159 0.00 valid BIO13 .611
**

 0.159 0.00 valid 

BE14 .600
**

 0.159 0.00 valid BIO14 .595
**

 0.159 0.00 valid 

 

Table 2. Reliability Statistic 

Reliability 

Statistics 

Cronbach's 

Alpha 

N of 

Items 

0.949 28 
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-questionnaires, and a total of 150 students served as respondents. In addition, students' written work for 

the TOEFL was graded using a criterion specifically designed for evaluating essay writing. In order to 

ensure the instrument's validity and reliability, questionnaires were made available to participants in 

advance of the data collection phase. 

As can be noticed in table 1 and table 2., all of the questions pertaining to engagement on a 

cognitive, emotional, and behavioral level reveal that the r-count of each question is greater than r-

table.159. In addition, the significant value of.000 is lower than the value of.05. Accordingly, each and 

every one of them has merit. In terms of the validity of students' perceptions on the use of online resources, 

the data demonstrate that r-count is greater than r-table,.159, and sig. value is lower than.05. Thus, none of 

the questions may be considered invalid. In the meantime, the Cronbach Alpha for the reliability of the 

surveys, as indicated in the table, is.949. This value is greater than.05. In light of this, the answers to 28 

questions about the engagement and perception may be reliable. 

3. FINDINGS AND DISCUSSION 

The study reveals the correlation between engagement and perception on Students’ Essay writing of 

online corrective feedback. The findings are indicated in the following tables. Prior to multiple correlation 

as shown in table 3, 4 and 5, the normality test is analyzed represented in table 3. Furthermore,-  

Table 3. normality test 

One-Sample Kolmogorov-Smirnov Test 

 Student Engagement Perception Students' Essay Writing Performance 

N 150 150 150 

Normal Parameters
a,b

 Mean 46.8807 47.3754 53.5133 

Std. Deviation 8.43739 8.76170 8.65036 

Most Extreme Differences Absolute .066 .086 .071 

Positive .066 .086 .071 

Negative -.059 -.059 -.069 

Test Statistic .066 .086 .071 

Asymp. Sig. (2-tailed) .200
c,d

 .009
c
 .063

c
 

a. Test distribution is Normal. b. Calculated from data. 

-the distribution of engagement and perception are shown in table 6 and 7, showing value of cognitive, 

emotional and behavioral engagement, perceived usefulness, ease, self-efficacy and behavioral intention. 
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In the table 3 shows significant value of Students’ engagement, perception and Students’ essay 

writing are .200, .009 and .063 respectively. The values obtained are higher than p-value .05. It means the 

distribution of data do not violate the normal distribution. 

Table 4. Partial correlation; perception as control variable 

Correlations 

Control Variables 

Student 

Engagement 

Students' Essay 

Writing 

Performance Perception 

-none-
a
 Student Engagement Correlation 1.000 .996 .939 

Significance (2-tailed) . .000 .000 

df 0 148 148 

Students' Essay 

Writing Performance 

Correlation .996 1.000 .934 

Significance (2-tailed) .000 . .000 

df 148 0 148 

Perception Correlation .939 .934 1.000 

Significance (2-tailed) .000 .000 . 

df 148 148 0 

Perception Student Engagement Correlation 1.000 .965  

Significance (2-tailed) . .000  

df 0 147  

Students' Essay 

Writing Performance 

Correlation .965 1.000  

Significance (2-tailed) .000 .  

df 147 0  

a. Cells contain zero-order (Pearson) correlations. 

 

In the table 4 Indicate the coefficient correlation between Students’ engagement and essay writing 

with students’ perception on online tools as control variable is .996 and significant value 2-tailed is .000, 
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greater than p-value .05. It can be concluded that the correlation between engagement on the use of online 

tools and essay writing is positive and significant. In addition, the correlation .996 categorized as very 

strong degree of associations. 

As can be observed in the table 5, the coefficient of correlation between students' perceptions and 

their performance in terms of essay writing while using online tools like Grammarly, Pro-writing Aids, and 

Quillbot is.934, and the sig value of.000 is lower than the p-value of.05. It is obvious  that there is a high 

degree of relationship as well as a substantial and positive correlation, even without Learners' engagement 

serving as a control variable. Despite this, the results indicate that the correlation is -.032 and that the sig. 

value is.698. It suggests that there is a negative correlation as well as a drop in the significance of the link, 

going from a high correlation to a weak correlation. 

Table 5.  partial correlation; Students’ Engagement as control variable 

Correlations 

Control Variables 

Students' Essay 

Writing 

Performance Perception 

Student 

Engagement 

-none-
a
 Students' Essay 

Writing 

Performance 

Correlation 1.000 .934 .996 

Significance 

(2-tailed) 

. .000 .000 

df 0 148 148 

Perception Correlation .934 1.000 .939 

Significance 

(2-tailed) 

.000 . .000 

df 148 0 148 

Student Engagement Correlation .996 .939 1.000 

Significance 

(2-tailed) 

.000 .000 . 

df 148 148 0 

Student 

Engagement 

Students' Essay 

Writing 

Performance 

Correlation 1.000 -.032  

Significance 

(2-tailed) 

. .698 
 

df 0 147  

Perception Correlation -.032 1.000  

Significance 

(2-tailed) 

.698 . 
 

df 147 0  

a. Cells contain zero-order (Pearson) correlations. 
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The finding proves null Hypothesis is rejected and alternative hypothesis is accepted. For this 

reason, it can be concluded that there is significant and strongly positive correlation between students’ 

engagement and perception on the uses of online tools towards students’ essay writing. 

Table 6. Simultaneous Correlations 

Model Summary 

Mod
el R 

R 
Square 

Adjusted 
R Square 

Std. Error of 

the Estimate 

Change Statistics 

R 

Squar

e 

Chang

e 

F 

Chang

e df1 df2 

Sig. F 

Change 

1 .996a .991 .991 .81881 .991 8241.

497 

2 147 .000 

a. Predictors: (Constant), Perception, Student Engagement 

 

Referring to the information shown in table 6, the Sig value of F change is.000. It is lower than the 

0.05 p-value threshold. This indicates that there is a considerable association between students' level of 

involvement and perceptions of students' essay writing abilities. In addition, the degree of correlation, 

which is reflected by the value R.996 in table 5. This indicates that there is an extremely high degree of 

relationship between those variables. 

Perception of perceived usefulness on online CF showed 44 % allowing the pleasure; 

40.0% facilitating to learn anywhere; 36.7% accessible for corrective feedback; 39.3 % understanding error 

and mistakes. Meanwhile, Perception of self-efficacy indicated 39.3 allowing confident and comfortable 

with online tools; 44.0 enjoying the ease of employing online tools; 34.0% encouraged while using online-

learning material and comments. Perceived on the ease of use of online CF 38.7% easy to use; 42.0% 

easer feedback. Perception on Behavioral intention, 39.3% intend to use online CF, 34.0% intend to use 

online CF independently. This seems to be students’ preference as to the use of online CF that support their 

writing process. 
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Table 7. Frequency Distribution for Perception on Online CF 

Frequency in Percentage of Students’ Perception on Online Corrective feedback  

 

 

Statements 

 

 

Strongly 

Agree  

 

Agree 

 

Neutral 

 

Disagree 

 

Strongly 

Disagree 

 

Mean 

A.      Perceived Usefulness of online 

tools 

1. Online writing tools allow students to 

learn at their pleasure. 

24.0 44.0 24.7 5.3 2.0 3.42 

2. Online tools facilitate the ability for 

anyone to learn regardless of their location. 

0 23.3 40.0 32.0 4.7 3.09 

3. There are online tools (Quillbot, 

ProWritingaids, Grammarly) accessible 

that facilitate electronic feedback writing. 

36.7 28.0 30.7 2.7 2.0 3.42 

4. Online tools help me to understand more 

about errors and mistakes in composing. 

35.3 39.3 18.7 5.3 1.3 3.57 

5. Online tools enable teacher-student 

interaction without face-to-face 

discussions 

20.7 40.7 30.0 6.0 2.7 3.31 

B. Perceived Self-Efficacy of Online Tools 

 

6. I am confident and comfortable with 

online tools. 

20.0 39.3 34.0 4.0 2.7 3.31 

7. I enjoy the ease of employing online 

tools. 

22.0 44.0 28.7 4.0 1.3 3.57 

8. I am encouraged while using online-

learning material and comments. 

23.3 34.0 30.7 10.7 1.3 3.57 

C. Perceived Ease of Use of Online Tools       

9. I believe online tools for giving 

feedback are easy to use. 

25.3 38.7 29.3 5.3 1.3 3.57 

10. Online tools make it easier to obtain 

feedback. 

23.3 42.0 27.3 6.7 0.7 3.80 

11.    I feel that utilizing an online tools 

service may make the learning process 

easier. 

33.3 35.3 24.7 4.0 2.7 3.31 

D. Behavioral Intention of Online tools       

12.    I intend to utilize online tools to help 

my studying and writing. 

0 34.7 42.0 20.0 3.3 3.23 

13.    I would really like to enhance my 

academic knowledge with the most recent 

changes using internet tools. 

0 30.0 34.7 28.0 7.3 2.90 

14.    It is my intention to utilize tools 

found online as independent and cost-free 

learning tools. 

31.3 34.0 27.3 4.7 2.7 3.31 
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Following the research findings, there is a considerable relationship between the level of 

involvement students have in their online corrective feedback and academic essays writing they do. Even 

when its association is interrupted by the perceptions, it only undergoes a little decrease, dropping from a 

coefficient correlation of.996 to.965; nonetheless, its sig value continues to be.000. For that reason, 

students’ engagement significantly correlate with perception on the use of online corrective feedback for 

students’ writing. This finding is in line with previous study on the importance of engagement and 

perception in CF (Caruso et al., 2019; Han, 2017; Han & Hyland, 2019b; Moser, 2020; Price et al., 2010; 

Yu et al., 2020; Zheng & Yu, 2018) 

Online corrective feedback on students' academic writing is supported by a number of factors, one 

of the most important of which is the learners' engagement, which includes cognitive, emotional, and 

behavioral dimensions (Ellis, 2010; Han, 2019; Moser, 2020). Cognitive engagement encompasses 

activities such as analyzing the student's writing in comparison to online corrective feedback, practicing 

independent comprehension, reading carefully while receiving CF, attempting to improve the student's 

writing, and expanding both their vocabulary and their grammatical structure. Feeling calm, interested, 

glad, liked, and motivated while receiving online corrective feedback all fall under the category of 

behavioral engagement. Behavioral engagement includes activities such as taking notes, delivering 

assignments on time, questioning the lecturer to see whether or not they have the issue, and talking about 

any challenges encountered with other classmates. 

Students' perceptions, meanwhile, address issues of perceived usefulness, self-efficacy, simplicity 

of use, and behavioral intention. Perceived usefulness of online tools encompasses allowing learner learn 

with pleasure, facilitating to learn anywhere, accessible online tools, understanding more error and 

mistake, and enabling Teacher-student interaction without face-to-face discussion. this corroborate with 

previos study support the importance use of online CF for students’ writing (Bridge & Appleyard, 

2008; Chen et al., 2016; Gong et al., 2019). 

4. CONCLUSION 

The multilayer construct, engagement is one of the most important parts of the teaching and learning 

process, especially for the development of language acquisition skills. In accordance with the results of this 

study, there is a substantial association between students' level of involvement and perception and 

composing academic essays. When offering corrective feedback available on the internet, it is important to 

take into account the cognitive, emotional, and behavioral engagement of the student. The perception that 
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students have on the usefulness of online tools for providing corrective feedback is another individual 

factor that needs to be taken into consideration. It is also strongly related with the manner in which 

students engage with the corrective feedback provided by online tools in the process of enhancing students' 

academic essay writing. It is possible that more research on the analysis of multifactor utilizing regression 

will prove to be beneficial in providing significantly more in-depth information on the impacts of each 

factor. 
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